Invidya Seifagar — wesi-3w & 12 * English (Flamingo)

The Last Lesson
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» Historical Background: The Franco-Prussian War

9T 1 (3THTT). When did the Franco-Prussian War take place?
3d¥ — The Franco-Prussian War took place from 1870-1871.

9wl 2 (ATHTT). Which country won the Franco-Prussian War?
3dY — Prussia won the Franco-Prussian War.

9l 3 (A¥FH). Name the two French districts that went into Prussian hands after the war.
3d¥ — The two French districts that passed into Prussian hands were Alsace and Lorraine.

gesT 4 (%T&<7). Why is understanding the Franco-Prussian War important for 'The Last Lesson'?

3d¥ — Understanding the Franco-Prussian War is important because it provides the historical setting.
The war's outcome, with France's defeat and the annexation of Alsace and Lorraine by Prussia, directly
leads to the central conflict of the story: the imposition of German language teaching and the prohibition
of French, which causes the characters great emotional distress and forms the basis of the 'last lesson'.

» Franz's Initial Reluctance and Observations

9wl 5 (ATHTT). What topic was M. Hamel supposed to question the students on?
3 — Participles

9T 6 (3HTT). What was the weather like that morning according to Franz?
3d¥ — Warm and bright

9wl 7 (A€IA). Why did Franz consider skipping school, despite knowing he would be scolded?
3dX — He considered skipping school because the day was warm and bright, the birds were chirping,
and Prussian soldiers were drilling, which felt much more tempting than studying participles.

gesT 8 (%fdeA). Explain the significance of the crowd at the bulletin-board and the blacksmith's
comment in the context of Franz's journey to school.

3@ — The crowd at the bulletin-board was significant because it was the usual source of all bad news
from the war, hinting at another impending negative update. The blacksmith's comment, "Don't go so
fast, bub; you'll get to your school in plenty of time!" was ironic because, unbeknownst to Franz, there
was indeed 'plenty of time' for what would be the last French lesson, implying he didn't need to rush
for a normal day. It subtly foreshadows the big change.

» The Unsettling Atmosphere at School

96T 9 (3{1HTT). What did Franz expect to find at school that day?
3d¥ — He expected 'commotion' or noise.
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9wl 10 (THTT). How did M. Hamel greet Franz when he entered?
3dX — M. Hamel greeted him 'very kindly'".

9%l 11 (A€gA). Explain why Franz felt the school atmosphere was 'unsettling'.

3 — Franz found the school atmosphere unsettling because it was 'as quiet as Sunday morning'
instead of the usual noisy 'commotion’, and M. Hamel, who was generally strict, spoke to him 'very
kindly' without scolding him.

» The 'Last Lesson' Announcement and Franz's Realisation

9wl 12 ({THTT). What was the 'thunderclap’ moment for Franz?
3dX — The announcement that it was the last French lesson.

9T 13 (3mdreT). Why were the village elders present in the classroom?
3 — To show respect to M. Hamel and their lost language/country.

9%l 14 (HA€YA). How did Franz's feelings about his books and M. Hamel change after the
announcement?

3@ — His books, which seemed 'a nuisance', became 'old friends', and his dislike for M. Hamel's 'ruler
and how cranky he was' turned into sympathy and regret.

gesT 15 (Ff&s7). What deeper realisation did Franz have about the bulletin-board news when M.
Hamel made the announcement?

3d¥ — He realised the bulletin-board news, which he had previously ignored, was about the order from
Berlin to stop teaching French, signifying the loss of their linguistic freedom and national identity.

» The Villagers' Presence and Their Purpose

9« 16 (3ATHTT). Which villagers were mentioned as present in the classroom?
3d¥ — Old Hauser, the former mayor, and the former postmaster.

9T 17 (3HTT). What did old Hauser bring to the classroom?
3d¥ — An old primer, thumbed at the edges.

9wl 18 (A€IA). How many years had M. Hamel served the village?

3 — Forty years of faithful service.

et 19 (FfSe). Explain the significance of the villagers' presence beyond just thanking M. Hamel.
3dX — Beyond thanking M. Hamel, their presence signified their deep regret for neglecting their own
language and not sending their children to school more. It was also a way to show respect for their
country and language that they were about to lose due to the order from Berlin.

» M. Hamel's Reflections and the Value of Language

9o 20 (3MHI). M. Hamel & 3r9alt 3R a=at & #Aar-Rar i Fia & Tafaar sqas?
3 — 3ogiel gl o AC-RAr 3 Jodi # 9gel T T HIA W Aot g6 6, 3R 3egie ge o aeat
&I ol &l Ul &7 AT IT ASel Tehsad o fw gedr & &

9o 21 (3THIA). M. Hamel & e HTST &Y et H19T Iamam?
3 — 3egiel 38 gfedr &I 'most beautiful’, ‘clearest’ 31 'most logical' #TST |
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9o 22 (AegH). M. Hamel & FaY &gr fF o197 'key to their prison' &7

3T — 37giel TAT SAAU FeT Fifeh SIq Teh ol &l I AT STl g, ol Tl 6T H FAT WAl 3¢
39el TgHTel, HERI 3R FaAAr S HIGAT I Slifdd @l H HAeg T g, 0T T AGES e & Herd
T gl

e 23 (FT). M. Hamel & 'reflections' & 'procrastination’ (TTadHeIe) F I & Fa1 [Ea &7

3 — M. Hamel & fqur g& f&@rd § & 'procrastination’ I oIS &I YRUNHA fohdell g@e g1 Fehell B
S de Aler AT, HAT 7 AT @ FT THRAT T Al fodT| S A AT R g AgT Ugell, a9 !
3Tl ORATET T A g3 FE A @ § 6 S we TRy &, 3§ P W A q@r, Fifh el
haf-haft 37T & AT & AT §gA X @ S g

» The Last French Lesson: Grammar, Writing, and History

9ol 24 (3THIT). What did M. Hamel provide for the writing lesson?
3dX — New copies with 'France, Alsace' written on them.

90T 25 (ATHTT). What was the main sound heard during the writing lesson?
3@ — The scratching of pens over paper.

YWl 26 (A€IA). Why do you think the phrase 'France, Alsace' was written on the new copies?
3 — It symbolized the students' national and regional identity, reminding them of what they were about
to lose.

9esT 27 (Ff&sT). How did Franz's understanding of the lessons change that day, and what does this
tell us about his past attitude?

3 — Franz found everything easy to understand that day, suggesting that his previous difficulties were
due to his lack of attention and seriousness, not M. Hamel's teaching.

» M. Hamel's Farewell and Final Message

e 28 (HTHIA). a9 i gt H fhaa a7

3W — dRE |

9o 29 (3MHIA). 'Vive La France!' &1 FaT 319 82

3R — W 3R @

9o 30 (FegH). M. Hamel &7 'pale’ g 1= 30X 'tall' fa@am #4r gartar 2

3T — 3ol UEXT 'pale’ B ST 3oieh ATEY g@ 3R BRI & goifar &, Siafe ‘tall' @ 3ot aiar, F&ArT
ﬁiaera?qﬁmﬁﬁmgumaﬁﬁ%@mg,a%ammﬁl

wea 31 (HfdeT). M. Hamel & 39t g w far a9 A% s & T F1 Bafdw Fa? sos G A
ATTAT FAT A2

3@ — M. Hamel g #1gsh 3R g@ & & f& 'something choked him‘—mﬂﬁﬁ@mwaﬂ??ﬁ'
dreT STg uTu| e Sl SURT AT 3ADT IEA AT, TG AR 3T &70T & HRIUT &l gTam §, 39 Usg
Y ST T cTFT I H ITHAY g ST &1 TE JoTehl WA, olfehed 37T ATFARIeT faers Y|

» Thematic Significance: Linguistic Chauvinism and lIdentity
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9wl 32 (ATHT). What is the simple meaning of 'linguistic chauvinism'?
3dX — Thinking one's own language is superior to all others.

9wl 33 (ATHTT). How does language relate to 'identity'?
3@ — Language is deeply connected to who we are, our culture, and our roots.

9esl 34 (HEYH). Why did M. Hamel say that language is 'the key to their prison' for an enslaved
people?

3d¥ — Because holding onto one's language is a way of preserving identity, culture, and a sense of
freedom, even when physically enslaved.

gesT 35 (%fdd). Discuss a scenario where pride in one's language can become 'linguistic chauvinism'.
3d¥ — Pride in one's language turns into chauvinism when it leads to disrespect, suppression, or active
discrimination against other languages and their speakers, for example, by forcing everyone to speak
only one language in official settings.

g fpU U 3GTeXT (step-by-step)

3crgIor 1. Which countries or regions were part of Prussia during the Franco-Prussian War?

» First, recall the context of the Franco-Prussian War and the period (1870-1871).

> Then, identify the key players mentioned, especially Prussia.

> Remember that Prussia was not a single modern country but a collection of regions.

» List the regions specified in the text that formed Prussia.
3a¥ — During the Franco-Prussian War, Prussia consisted of what are now the nations of Germany,
Poland, and parts of Austria.

3G1gIT 2. Why was Franz reluctant to go to school that morning, and what two unusual things did
he notice on his way?

» ldentify Franz's primary reason for reluctance: He was late and feared M. Hamel's scolding
because he hadn't prepared for the participles lesson.

» Recall his temptation: He considered skipping school to enjoy the warm, bright day, the chirping
birds, and the Prussian soldiers drilling.

» List the first unusual observation: A crowd gathered at the bulletin-board at the town hall, which
was unusual as it was the source of bad news.

» List the second unusual observation: The school was unusually quiet, lacking the typical 'great
bustle' of desks opening, lessons repeated loudly, and the teacher's ruler rapping.
3¢ — Franz was reluctant to go to school because he was late and dreaded a scolding from M.
Hamel, as he hadn't learned about participles. On his way, he noticed a crowd at the bulletin-board,
which was unusual, and the school itself was surprisingly quiet, unlike its usual noisy beginning.

3GTEI0T 3. 9IS ¥ IMUR W o FY fF Franz & THa A a7 Fd GHT AR IWATT FIT o2

» Franz @I 'commotion' (2MRX) & 37#HIG & dThf 9¢ JUad AUl 3gF deh Ugd Feb, ol & HHAR W
Thol #H giem .

» Afdhet 38 @8l 'all so still' (eper Fewtrer) fam, SHAT % 'Sunday morning' (fdaR &1 gag) giar &, it
% Toper & faT sgd 3rlle o

> M. Hamel, 37 3#dR WX @@ gld & 3R 35" ‘terrible iron ruler' (g & STaeir ©an) gdr 2,
37giel Franz & 'very kindly' (F§ WR ) YT S W d&aT Hl Fgl, Toad Franz g0 I§ 4T
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3@ — Franz & T &1 ARG $ATAC IWATT o Fife 9 aR-m@ 1 98 37l = @1 a1, 38907
SE dEl U ISl AT Fearel AT S WA A gaw S on, 3R 3uF RAad M. Hamel st 3@ s A
T §gd WUR ¥ I T @ .

3¢1gY0T 4. Explain the significance of M. Hamel's announcement on Franz and the village elders.

> M. Hamel announced, 'This is your last French lesson' and 'The order has come from Berlin to
teach only German.'

> For Franz, these words were a 'thunderclap’, meaning a shocking realization. He understood the
bulletin-board news.

> He felt deep regret for wasting time (‘seeking birds’ eggs, or going sliding on the Saar') instead of
learning French.

> His perception of school and M. Hamel changed; books became 'old friends', and he forgot M.
Hamel’s 'ruler and how cranky he was'.

> The village elders were present out of 'respect for the country that was theirs no more' and to
thank M. Hamel for his 'forty years of faithful service', regretting their own lack of schooling.
3t — M. Hamel's announcement served as a 'thunderclap' for Franz, causing profound regret for his
missed opportunities to learn French, transforming his view of school and M. Hamel. For the village
elders, it was a moment of public grief and respect, acknowledging their lost language and thanking
their teacher for his dedication.

3GTEY0T 5. 9IS 'The Last Lesson' & alfd ¥ «3-goet Fam & i 3ufdya &2 (Why were the elderly
villagers present in the classroom in 'The Last Lesson'?)

>Wmaﬁa€mmﬁ?mﬁ?aﬁ?ﬁ$aﬁﬂwé§aﬁwgmm 'The order had come
from Berlin to teach only German.'

» 3 HEl, S HIS YT AN Thel aTell g dl Har HAFHH 1 §? They were sorry that they had not
gone to school more.' 378 39aT HINT T HI AT FSAd o ol ol HART T

> M. Hamel &lsT ¥? I aTelid ATl & BT Jel @ U, 'lt was their way of thanking our master for his
forty years of faithful service.' a @ M. Hamel & @ar & ¥ 3R qThd A 3T .

» 3id &, 'showing their respect for the country that was theirs no more.' @ 39sl 2T 3 3TeT ST &
9fad GFATT Tad L 3T A, FY T 39 @ 7@ A
3R - g & ot Hueh Aol afaal W goamEr saga A, M. Hamel & areie axf i faward dar &
T garg #3a, 3R AU s gur U F ufa wEAw REm F Qv wam & 3ufPud 9.

3¢EI0T 6. M. Hamel & $TNT & #gcad & X & 4T Fgr 3 F41? 'When a people are enslaved, as long
as they hold fast to their language it is as if they had the key to their prison.! 30 YT &I Y
FTuse ffaw]

» M. Hamel & ®3T &I g1 &I 'most beautiful, clearest, most logical' $ITST S|

> 3oglel gl Toh Teh TN ollail ol ggatel 3R HEH HT MUR gl &, WA ST el gl gl

» St T g & @l A 'enslaved' IS ACTH FAT ST g, o 3Tl NI 349 Blefel T HIfAL &Y
St § drfer & 379el ggarel 3R Uehslear @ &l

» M. Hamel & 38R, 'as long as they hold fast to their language' — ST A& WRT 3Telr AT ¥ 3
W@ §, A9 WiERide SISt @ 781 eld, it is as if they had the key to their prison' — @ Jg C&T § SI4
3oTch IR 39T ‘STl T aTer gl

> SHHT AdAT Tg ¢ foh 3UeA 89T HT AT I@AT 3¢ oAl T 93T F AGAR T7 § 3M7eile @ &
IR wfasy F IS gt Fr 3FAE ST R
3@ — M. Hamel & %9 # #a@ G, TO¢ AN qHWara 0T aamn 3ol Fe1 5 99 Rt dor & ar
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A BT, a AU W F 9F3 e IaF AU Jwel S oAt & §AW T AE Iew A9 Gg,
Tepfa 3R Fadar fir 37AE F FAC WA A Agg FAT g

3¢reor 7. Describe how M. Hamel structured his 'Last Lesson' in terms of subjects taught.

> M. Hamel began the lesson with grammar, which was a standard part of their curriculum.

» Following the grammar lesson, he introduced a writing session. For this, students received new
copies with 'France, Alsace' written beautifully, symbolizing their identity.

» Finally, the class moved on to a history lesson, concluding the academic part of the 'Last Lesson'.
3t — M. Hamel structured his last lesson by first teaching grammar, then having a writing session
with new 'France, Alsace' copies, and finally a history lesson.

3ETeI0T 8. M. Hamel o 31gelt 3nf@d #omw & sdwald o Fa1 for stk #4i?
» U6 H aarr 7141 § 6 M. Hamel & selehalls T o™ #HgHY, 30el GO arehd & form|
>ﬁ|’@§¢?l€c\'?}— 'Vive La France!'l
» 36 TE AT foram s g 3eehl ATRIA HiE & Ui Sofehl MAY 9a 3R Sererfera &1 d@eer T,
Fifh 37T 3% &F H FHT W TS S A
30 — M. Hamel & soi&alé 9T 'Vive La France!' f@m 3=id g7 safav forar w=ify I wiw & v
SoTahT ATRAN 9, fFa, 3 Bt oo & AR g Y HrEer F1 gl am

3cgIoT 9. Explain how the ban on teaching French in Alsace and Lorraine illustrates 'linguistic
chauvinism' and its impact on 'identity'.

> The order from Berlin to teach only German in Alsace and Lorraine directly imposed one language
while suppressing another. This is 'linguistic chauvinism' because it asserts the superiority of German
and seeks to eliminate French.

» For the people of Alsace and Lorraine, French was their 'mother tongue', integral to their 'identity'
and culture. The students like Franz, and even M. Hamel, felt a deep connection to their language.

> When the French language was taken away, it was seen as taking away 'the key to their prison'
as M. Hamel explained. This meant robbing them of a fundamental part of who they were, their
heritage, and their means of resistance. It directly attacked their 'national and personal identity'.

> Thus, the ban was a clear act of linguistic chauvinism, leading to the erosion of identity for the
conquered people.
3d¥ — The imposition of German and the ban on French exemplify linguistic chauvinism by asserting
one language's dominance. This act directly threatened the 'identity' of the people of Alsace and
Lorraine, as their language was deeply intertwined with their culture, heritage, and sense of self,
making them feel imprisoned without it.

g gdeanm & v @

* FE Py AR EF INUTA FEel F Fed & AU sgd d® 0 &1 S wee A gEd F@6fd contextual
questions' 3T HHd &, S IgY & THY AT Hid T Sl WA gT U

* St 8 Franz &7 3Tl fgfdamge 3R observations W Falel 3T, & 38 & & conflict # 3R &gl
3AHAET A FF Teh A1 Sl T,

* SH HWET A ThHo! & ‘atmosphere’ 3 M. Hamel & ‘demeanour’ & 'contrast’ &l 3e & HHSI a5
SR g, Fifh 96T H 3§ WX ITRd 'descriptive questions' 31T .
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o S5 glteTm #, 30 BT ¥ Franz & 'deep regret' 3iX 'change in perspective’ X 3TeTRT U 37&FEX 37T
§ =0 S § FHESIRT ST

e 15 gdieT #, 39 919 W AV et & & g arell fr 39TAfT Faer M. Hamel & T FFaA=T &E0 oY,
gfed AT HINT & Ufd 3% 'regret' 3R 'respect’ Fr off garicr ot

o gg fgrar a5 wdiewm & favw agT Agcaqul g1 M. Hamel & 'blame' @rel diged 3R 'key to their prison’
qrel HYeT &I Aged, T T AT T2 Folod AT &l 3H 37T d FHASET 3R TG e
°%WﬁWFrenz$W§Um3ﬂTM. Hamel & & & X & Fard A0 g1 €T & 3o
feig3it = e |

* 3H HWET ¥ M. Hamel &7 $1a=T3ii, 3T ¢rsiidd 3R '| never saw him look so talll & aFar &
gdliericds 37 oX 3T U 378X 3T &1 370 Al Qs & N & HROT & ™ JHSTAT|

* 3@ 916 ¥ 'linguistic chauvinism' 3R 'identity' I 3FEX @99 a1 g 3AF 9T 31T &1 M. Hamel &
HUT 'key to their prison’ &I 3TS T TASET AR GBIV & AT FHASTT IR ¢l

» Franco-Prussian War (1870-71): France lost Alsace-Lorraine to Prussia.

» Franz's fear of school, temptation to skip, unusual observations (bulletin-board crowd, quiet school).
> School unusually quiet, M. Hamel surprisingly kind, signalling big change.

» M. Hamel announces 'last French lesson'; Franz regrets not learning French; villagers mourn.

» Villagers' presence: regret for neglecting French, thank M. Hamel, show respect.

> M. Hamel blamed all for neglecting French; language is 'key to their prison'.

» Grammar, writing ('France, Alsace' copies), history lessons; Franz's new understanding.

> M. Hamel & 'Vive La France!' af@&x #i afrg &

» Linguistic Chauvinism: 3791 $ITST &l GEI & RIS FHSTAT, HIET = Ygdle |
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